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Abstract 
Pre-school educational institutions assist children in their physical, psycho-motor, social, emotional, mental, and linguistic 
development and prepare them for primary schools and for their social life in the future; they do this with the support of parents, 
and when necessary, educate the parents as well. The teachers as well as the educational institutions involved in this field are 
performing their functions. However, for optimally fulfilling their duties, pre-school educational institutions require qualified 
personnel and physical equipment to implement education programs. Children acquire their basic knowledge, skills, attitude, and 
habits pertaining to their development at home. Therefore, the family becomes the primary institute responsible for the care, 
development, and education of the child. After the family, pre-school institutions take their place in the system as institutions that 
support the family in preparing children for their social life. 
This study aims to examine the effect of the relations between parents and the teachers on the children at Ordu Centrum Pre-
school. The main purpose of this study is to determine and evaluate parents’ approach to pre-school teachers. This study focused 
on parents of children at pre-school institutions in Ordu Centrum in the spring of the academic year 2009–2010. A total of 150 
persons randomly selected from 500 parents whose children studied at one of the 10 pre-school institutions in Ordu Centrum 
were chosen as the sample for this study. 
© 2010 Published by Elsevier Ltd. 
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1. Introduction 
Education is indeed a social system; even the most individualized form of education is identified with social 
factors. The interface network among students, teachers, administrators, and parents is the social texture of 
education programs with respect to structure and process. The participation of parents and the society is one of the 
features of an effective school. In such schools, the child’s family and society participate in teaching and learning 
activities and in the school’s decision-making process. Additionally, they serve as sources that help develop the 
school’s activities. It is not possible for the school’s educational program to be effective without the participation of 
the child’s family. The family provides the child with informal education, while schools impart formal education to 
the child. It is very important for informal and formal education to complement each other, so as to enable children 
to attain social goals. The family must participate in the formal education process in order to achieve these goals. 
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Cooperation between parents and teachers builds a better relationship between both parties. The child’s education, 
which was initiated at home, takes shape at school; it is shaped further in social circles. Good education is 
contingent on the coordinated effort of these three entities and particularly on strong ties between the school and the 
family. (Vural. B, 2004) 
The earliest years of life are particularly important because vital development occurs in all domains during this 
period (Shonkoff & Phillips, 2000). Many studies suggest that early learning contributes to the brain’s developing 
architecture (Blakemore & Frith, 2005) and underpins the development of intellectual schemas (Bruner, 1986; 
Sylva, 1994). Well before entering school, the young child acquires learning dispositions as well as key cognitive 
skills (Sylva & Pugh, 2005). 
It is a well-known fact that ages 0 to 6 are very important in the development of a child’s character. However, we 
possess an erroneous human trait that cannot be rectified: knowing and applying what we know at the same time 
(Öz. ølkim., 2003). 
Parents believe that these problems can be overcome by educating their children at home. However, it is very 
important to understand this concept in the first place. (Williams: L., 2002) A majority of the incongruities in the 
child’s development may stem from what the child experiences at school, but it cannot be assumed that these 
incongruities will recede when the child is removed from such an environment. 
The parents perceive pre-school institutions as places where the child can spend his/her energy in a healthier way 
and can be left entirely to the care of these institutions (Aydo÷muú. K., 1999). A common aspect observed among 
the studies conducted on the society’s approach in dealing with children and upbringing them was that traditional 
pressure and limitations were imposed on the children. The importance of these studies is that they demonstrate that 
very early childhood interventions are essential to improve cognitive and behavioral outcomes (Walker and Chang, 
2003). 
The teacher must enlighten the parents according to scientific data on the physical, spiritual, mental, and 
emotional development of the child. Therefore, the teacher should display the activities of the child to the parents, 
for example, through films documenting the child’s developmental stages, books, handiwork, and drawings made by 
the  child  (Tos.  F.,  2001).  These  works  should  be  exhibited  so  that  each  parent  can  view  them  and  use  them  as  
examples. The parents wish to feel reassured that the teacher values the child, and is concerned about him/her, and 
that the teacher needs their support for the successful performance of the child at school. The parents do not want to 
perceive the teacher as someone who accuses, judges, or influences their children (obviously, as long as the 
teacher’s attitude is not so). It is very important to communicate properly with the child, expecting responsible 
behavior from him/her at home and at school, and consistently ensure that he/she abides by these rules. Parents have 
the knowledge, skills, and ability required for nourishing, nurturing, and supporting their children (Humphreys, T., 
2001). 
The aspect that the schools should be aware of and parents should emphasize is the fact that such experiences can 
contribute immensely to the school’s efficiency and children’s education. (Oktay. A., 2000) Usually, the parents 
educate their children in the fashion that they themselves were educated as children. 
The most compelling evidence for the potential of good-quality pre-school education and care emerges from 
randomized control trials (e.g., Campbell et al., 2001; Schweinhart, 2002) and large-scale longitudinal studies. 
(Peisner-Feinberg & Burchinal, 1997; NICHD, 2005) 
The centralized administration of schools and complicated bureaucracy are the most difficult obstacles for 
teachers and parents to overcome. School administrations believe that including the families in the child’s education 
will hinder the work of the school, and there is no law in Turkey that regulates the family participation program and 
its exclusion in school programs; therefore, the extension and development of family participation is precluded. The 
facts that “family participation is not fully explained” and “family and school environment are different from each 
other” create two important problems (Coleman, M. - Churchill, 1997). 
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Parents and teachers should make concerted efforts to create a suitable learning environment for children. The 
first learning experience acquired by the child at home should support the efforts to learn at school; this would 
increase the success rate of the teacher in his/her class applications. (Burns, C.P, Roe B.D. ve Ross E.P., 1992) 
Therefore, it is important for the teachers to suitably evaluate the child’s family environment and engage in 
communication with the responsible family members to provide better education. 
The statement issued by schools affiliated with the Ministry of Education that school-family associations will be 
established in order to unite the school with the family and to achieve the cooperation between the parents and 
teachers illustrates the state’s attitude. (Aksoy, A. B. - Turla, A. 2001). The choice of the content of daily activities 
is ultimately left to the program supervisors as private operators. The lack of an overarching curriculum framework 
at a national level, tied to program standards and expectations under license, and a guiding system of belief and 
support in the pedagogy for early years of education has resulted in many issues, in a continuing primarily custodial 
approach. This has further been combined with a heavy emphasis on assuaging parental anxieties about school 
readiness by providing formal, structured instruction on the ABC’s and arithmetic (Charles, Leon., 2006). 
The emphasis on meeting the expectations of parents in pre-school education clearly implies a greater 
involvement by parents. This involvement has emerged as a widespread response to increased pressure for reform 
and democratization across the entire educational spectrum in many countries such as the UK, Australia, and 
Norway  (Rust  &  Blakemore,  1990;  Dimmock  et  al., 1996). In the US, parental involvement has stemmed from 
concerns about social justice, particularly in relation to federal initiatives aimed at promoting equity and equality 
among poor people, Blacks, disabled people, and other minority groups (Berger, 1991; Dimmock et al., 1996). 
However, there has also been considerable debate about the precise nature of this involvement (cf. Clark, 1988; 
David, 1993; Ball, 1994). 
School staff members may be ambivalent because of the perceived threat to their professional status (Edwards & 
Knight, 1994). Parents may be nervous about assuming increased responsibilities for which they feel untrained and 
unprepared. Because of legislation and budgetary controls, parents may not have much actual power and it may not 
be of the kind they want (Stacey, 1991). Parents may trust the staff implicitly to establish the curriculum and 
organize the classroom, but may face immediate concerns about issues related to individual children and staff-parent 
communication, especially if things appear to go awry. 
Over the past several decades, significant advances in neuroscience and behavioral and social sciences have 
elucidated early child development and education (Anderson, 1998; Gopnik et al., 1999; National Research Council 
and Institute of Medicine, 2000). 
Previous studies indicate that the quality of pre-school education can influence not only children’s intellectual 
advancement but also their social and emotional development, which can lay a solid foundation for their lifelong 
learning and provide social and economic benefit in the future (Bell & Fox, 1994; Burchinal et al., 1996; Broberg et 
al., 1997; Emde, 1998). 
By involving parents in the planning and decision-making processes, pre-schools can further reduce the gaps 
between parents’ idealized and actualized perceptions and between the home and pre-school environments. Stronger 
connections between these two elements of the ecosystem are possible if parents are able to function as the primary 
link between the school and home environments, that is, to actively engage in both settings (Bronfenbrenner, 1979). 
Parents are still the primary educators of their children and have legal responsibilities to ensure that their children 
receive suitable education. 
2. Problem 
 
How are the relations between teachers working at pre-school institutions in Ordu Centrum and parents whose 
children attend these schools contributing to their education? Do the personal characteristics of the parents exhibit 
differences in their views of these teachers? 
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3. Sub-problems 
 
The study seeks answers for a detailed review of the problem specified above. 
Do close relations of teachers with parents whose children study in pre-schools positively affect the education of 
the children? 
According to the views of parents of pre-school children, is there a difference in percentage if the teachers in pre-
schools constantly monitor the behavior of their children, maintain records, and share these records with parents? 
According to the views of parents of pre-school children, is there a difference in percentage if the teachers in pre-
schools contribute toward developing fondness among the children for the school, and if they maintain an equal 
distance with all the children? 
According to the views of the parents of pre-school children, is there a difference in percentage if the teachers in 
pre-schools help the children interact with each other and if they are effective in supervising the children? 
According to the views of the parents of pre-school children, is there a difference in percentage if the teachers in 
pre-schools are tolerant, loving, and patient with the children and if they are effective in encouraging parents to 
participate in school activities? 
According to the views of the parents of pre-school children, is there a difference in percentage if the teachers in 
pre-schools pose difficulties to parents by instructing children to use expensive and top-quality supplies and if they 
inform the parents about the development and behavior of the children? 
Purpose 
 
The purpose of this study is to determine whether the relations between the teachers in pre-schools and the 




4. Scope and Sampling 
 
This study focuses on the parents of children attending pre-school institutions in Ordu Centrum during the 
summer term of the academic year 2009–2010. For the sample group, 150 persons were randomly selected from 500 
parents whose children study in one of the 10 pre-school institutions in Ordu Centrum. However, the questionnaires 
of 30 persons that were left blank or had omissions were eliminated from the evaluation of the results; thus, only 
120 questionnaires were used for analysis. 
5. Data Compilation Tools 
 
As a dependent variable, a questionnaire reflecting the views and opinions of the parents of pre-school children 
about the pre-school teachers was developed by the researcher as a data compilation tool. Its reliability was 
determined using a trial application, depending on whether the results of the questionnaire actually reflected the 
thoughts and opinions of the parents of children in pre-schools. The questionnaire had a total of 20 subjects. 
A 5-point Likert-type attitude questionnaire developed by the researcher was used for examining the parents’ 
opinions for data compilation. The questionnaire comprised two sections: the first section contained five questions 
pertaining to the personal characteristics of the research participants, while the second section had 20 questions 
about the parents’ views and opinions on the effects of the relations between the parents and the teachers on the 
children. An expert was consulted for determining the validity of the questionnaire, and factor analysis was 
conducted for structural validity. Cronbach’s alpha reliability analysis was conducted for ascertaining the reliability 
of the questionnaire, and the result was (Alpha, 8940). Frequency and percentage values were calculated in the 
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analysis and used for data evaluation. The research findings reveal that the relations of the parents of pre-school 
children with teachers have a significant effect on the education of the children. 
6. Findings 
 
In this section, the questionnaire items and the corresponding answers are examined, along with the views of the 
parents on each sub-dimension. The findings obtained are shown in the table below. 
  
Table1. The Article Which Asks If The Teachers Are Particularly Concerned With The Children Or Not. 
 
The teacher is concerned about my child Frequency Percent % 
I do not agree at all 2 1.7 
I disagree 8 6.7 
Undecided 27 22.5 
I agree 42 35.0 
I completely agree 41 34.1 
Total 120 100,0 
 
In the question on “The Teacher is Particularly Concerned with My Child” in Table (the scores for I fully Agree 
+ I agree) are shown as 69%.  This result is viewed as an important finding.  
Table2. The Article Which Asks If The Teachers Try To Deal Children Problems Or Not. 
 
Teachers try to deal children problems Frequency Percent % 
I do not agree at all 2 1,6 
I disagree 2 1,6 
Undecided 17 14,2 
I agree 55 45,8 
I completely agree 44 36,8 
Total 120 100,0 
In the question on “Teachers try to deal children problems or not” in Table (the scores for I fully Agree + I agree) 
are shown as 82 %.  This result is viewed as an important finding.  
Table3. The Article Which Asks If The Teachers Come To Home To Observe The Children Or Not. 
 
Teachers come to home to observe the children Frequency Percent % 
I do not agree fully 31 25,8 
I disagree 61 50,8 
Undecided 14 11,7 
I agree 8 6,7 
I fully agree 6 5,0 
Total 120 100,0 
In the question on “The Teacher is Particularly Concerned with My Child” in Table (the scores for I do not agree 
fully + I disagree) are shown as 92 %.  This result is viewed as an important finding.  
Table4. The Article Which Asks If The Teachers Often Invite The Parents To The School 
 
Teachers often invite the parents to  the school 
 
Frequency Percent % 
I do not agree at all 6 5,0 
I disagree 18 15,0 
Undecided 24 20,0 
I agree 37 30,8 
I completely agree 35 29,2 
Total 120 100,0 
In the question on “Teachers often invite the parents to the school ” in Table (the scores for I fully agree 29 ,I 
agree 30, Undecided 20, I disagree 15 and I do not agree fully) are shown as 92 %.   
Table5. The Article Which Asks If The Teachers Are Interested In With Children Nutrition Or Not. 
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Teachers are interested in  with Children nutrition Frequency Percent % 
I do not agree at all 1 ,8 
I disagree 4 3,3 
Undecided 34 28,3 
I agree 43 35,8 
I completely agree 38 31,7 
Total 120 100,0 
In the question on “Teachers are interested in  with Children nutrition ” in Table (the scores for I fully agree 31, I 
agree 35, Undecided 28) are shown as %  
Table6. The Article Which Asks If The Teachers Call The Parents When The Children Have Serious Problems 
 
Teachers call the parents when the children have serious problems Frequency Percent % 
I do not agree at all 6 5,0 
I disagree 13 10,8 
Undecided 13 10,8 
I agree 44 36,7 
I completely agree 44 36,7 
Total 120 100,0 
In the question on “Teachers often invite the parents to the school  ” in Table (the scores for I fully agree 36 ,I 
agree 36, Undecided 10, I disagree 10 and I do not agree fully 5) are shown as  %.   
Table7. The Article Which Asks If The Teachers Report Children Behaviors And Share Them With The Parents Or Not. 
 
Teachers report children behaviors and share them with the parents Frequency Percent % 
I do not agree at all 2 1,7 
I disagree 6 5,0 
Undecided 17 14,2 
I agree 42 35,0 
I completely agree 53 44,2 
Total 120 100,0 
In the question on “Teachers report children behaviors and share them with the parents” in Table (the scores for I 
fully agree 44, I agree 35, Undecided 14, I disagree 6 and I do not agree fully 1) are shown as  %.   
Table8. The Article Which Asks If The Teachers Arrange Activities For The Features Of Children Development 
 






I do not agree at all 2 1,7 
I disagree 5 4,2 
Undecided 14 11,7 
I agree 48 40,0 
I completely agree 51 42,5 
Total 120 100,0 
In the question on “teachers arrange activities for the features of children development” in Table (the scores for I 
fully agree 42 ,I agree 40, Undecided 11, I disagree 4 and I do not agree fully 1) are shown as  %.   
Table9. The Article Which Asks If The Teachers Have The Students Like The School Or Not 
 
The teachers have the students like the school or not Frequency Percent % 
I do not agree at all 2 1,7 
I disagree 2 1,7 
Undecided 5 4,2 
I agree 43 35,8 
I completely agree 68 56,7 
Total 120 100,0 
In the question on “The teachers have the students like the school or not 
  ” in Table (the scores for I fully agree 56, I agree 35, Undecided 4, I disagree 1 and I do not agree fully 1) are 
shown as  %.   
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Table10. The Article Which Asks If The Teachers Call The Parents For School Activities Or Not 
 
 Teachers call the parents for school activities Frequency Percent % 
I do not agree at all 8 6,7 
I disagree 16 13,3 
Undecided 18 15,0 
I agree 39 32,5 
I completely agree 39 32,5 
Total 120 100,0 
In the question on “the teachers call the parents for school activities or not 
  ” in Table (the scores for I fully agree 32, I agree 39, Undecided 15, I disagree 13 and I do not agree fully 6) are 
shown as %.   
Table11. The Article Which Asks If The Teachers Send “Parents Joining Forms” To The Parents Or Not 
 
Teachers send “Parents Joining Forms” to the parents Frequency Percent % 
I do not agree at all 3 2,5 
I disagree 9 7,5 
Undecided 6 5,0 
I agree 48 40,0 
I completely agree 54 45,0 
Total 120 100,0 
In the question on “teachers send “Parents Joining Forms” to the parents” in Table (the scores for I fully agree 45, 
I agree 40, Undecided 5, I disagree 7 and I do not agree fully 2) are shown as %.   
Table12. The Article Which Asks If The Teachers Approach To All The Students Neutral And Equal Or Not 
 
Teachers approach to all the students neutral and equal Frequency  Percent % 
I do not agree at all 0 0 
I disagree 3 2,5 
Undecided 6 5,0 
I agree 37 30,8 
I completely agree 74 61,7 
Total 120 100,0 
In the question on “teachers approach to all the students neutral and equal” in Table (the scores for I fully agree 
61, I agree 30, Undecided 5, I disagree 2 and I do not agree fully 2) are shown as %.   
Table13. The Article Which Asks If The Teachers Always Behavior To All The Students Patient, Tolerance And Tender Or Not 
 
Teachers  always behavior to all the students patient, tolerance and tender Frequency Percent % 
I do not agree at all 0 0 
I disagree 1 ,8 
Undecided 7 5,8 
I agree 40 33,3 
I completely agree 72 60,0 
Total 120 100,0 
In the question on “teachers always behavior to all the students patient, tolerance and tender” in Table (the scores 
for I fully agree 60, I agree 33, Undecided 5, I disagree 8) are shown as %. 
Table14. The Article Which Asks If The Teachers Have The Children Buy Expensive Materials Or Not 
 
Teachers have the children buy expensive materials Frequency Percent % 
I do not agree at all 5 4,2 
I disagree 2 1,7 
Undecided 10 8,3 
I agree 46 38,3 
I completely agree 57 47,5 
Total 120 100,0 
In the question on “teachers have the children buy expensive materials” in Table (the scores for I fully agree 47, I 
agree 38, Undecided 8, I Disagree 2 and I do not agree fully 4) are shown as %.   
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Table15. The Article Which Asks If The Teachers Reflect Their Personal Problems To The Students Or Not 
 
Teachers reflect their personal problems to the students Frequency Percent % 
I do not agree at all 0 0 
I disagree 3 2,5 
Undecided 4 3,3 
I agree 34 28,3 
I completely agree 79 65,8 
Total 120 100,0 
In the question on “teachers reflect their personal problems to the students” in Table (the scores for I fully agree 
65, I agree 28, Undecided 3, I Disagree 2 and I do not agree fully 0) are shown as %.   
Table16. The Article Which Asks If The Teachers Guide To The Children Effectively Or Not 
 
Teachers guide to the children effectively Frequency Percent % 
I do not agree at all 0 0 
I disagree 0 0 
Undecided 7 5,8 
I agree 37 30,8 
I completely agree 76 63,3 
Total 120 100,0 
In the question on “teachers guide to the children effectively” in Table (the scores for I fully agree 63, I agree 30, 
Undecided 5) are shown as %.   
Table17. The Article Which Asks If The Teachers’ Wish To Be Accepted By The Parents Or Not 
 
Teachers’ wish to be accepted by the parents Frequency Percent % 
I do not agree at all 3 2,5 
I disagree 3 2,5 
Undecided 7 5,8 
I agree 43 35,8 
I completely agree 64 53,3 
Total 120 100,0 
In the question on “teachers’ wish to be accepted by the parents” in Table (the scores for I fully agree 64, I agree 
35, Undecided 5, I Disagree 2 and I do not agree fully 2) are shown as %.   
Table18. The Article Which Asks If The Teachers’ Approaches To The Children To Be Liked By The Parents Or Not 
 
Teachers’ approaches to the children to be liked by the parents Frequency Percent % 
I do not agree at all 0 0 
I disagree 2 1,7 
Undecided 4 3,3 
I agree 42 35,0 
I completely agree 72 60,0 
Total 120 100,0 
In the question on “teachers’ approaches to the children to be liked by the parents ” in Table (the scores for I fully 
agree 72, I agree 35, Undecided 3, I Disagree 2 and I do not agree fully 0) are shown as %.   
Table19. The Article Which Asks If The Teachers Supply Students Joining With Other Classes Students Or Not 
 
Teachers supply students joining with other classes students Frequency Percent % 
I do not agree at all 1 ,8 
I disagree 8 6,7 
Undecided 10 8,3 
I agree 43 35,8 
I completely agree 58 48,3 
Total 120 100,0 
In the question on “teachers supply students joining with other classes students” in Table (the scores for I fully 
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Table20. The Article Which Asks If The Teachers Try Parents To Join All The Activities About Children Or Not 
 
Teachers try parents to join all the activities about children Frequency Percent % 
I do not agree at all 3 2,5 
I disagree 8 6,7 
Undecided 14 11,7 
I agree 52 43,3 
I completely agree 43 35,8 
Total 120 100,0 
In the question on “teachers try parents to join all the activities about children ” in Table (the scores for I fully 
agree 35, I agree 43, Undecided 11, I Disagree 6 and I do not agree fully 2) are shown as %.   
 
7. Interpretation and Discussion (Recommendations) 
 
In this study, the relations of the parents of pre-school children with the teachers were examined. The positive 
views of the parents on the teachers according to the research findings are given below: 
The teachers are closely connected with the child; they make efforts in solving the child’s problems, and inform 
us of any serious problems encountered by the child. 
The teachers develop the child’s fondness for the school, help the child interact with others, and arrange activities 
suitable for children. 
The teachers treat all the children equally; they are neutral, loving, patient, and tolerant, and they do not let their 
personal problems affect their teaching in their class. 
Additionally, it was observed that a significant proportion of the parents from the sample group needed to be 
informed about the other questions examined in the study. The following recommendations may be made in light of 
the results obtained: 
-Pre-school teachers should inform parents about pre-school education and should elaborate on the role of 
teachers, parents, and other officials. 
-The teachers should invite the parents for certain school activities and encourage them to participate more 
actively in their child’s education. 
-The teachers should visit the child’s residence regularly, observe his/her behavior and growth, and inform the 
family of his/her development. 
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